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STREMGTHS AND WEAEKNESSES OF COLLABORATIVE WRITING AND
PEER FEEDBEACK IN AN EFL INTENSIVE READING AND WERITING
COURSEWORK

Sk hi Herwiana
Undversitas Hasyim Asy*arl Tebulreng Jombang
haeryrEnnm e v uhaio. cam

Abstroct: The advaniuges of cedluborative wnting and peer feedback have contnhuted o give
significant effect o the writing abilicy of L1 {firet lngoege) lcarners, L2 (second langusgel
kamers, and FL (forsign longuage) learass, The abjective of this ssudy wos to fed out the
strenpths and weaknesses ol collabontive wriling und peer fosdback in an EFL imensive reading
arel writing conrseantk classmam especidly in English education depurrment stadents of Hasyim
Asyan Universiny. This soudy used 3 quelicative method where the dam were described
quakitatively. As this study used a qualisastive spprasch, thersfore obseryution and interview wers
uzed ps instrumenis wcollect the dima The sesult showgd that these sirategics wene not casy o be
impleented in on EFL elassooom. Thens wene some strengths and weakmesses fourd dusing
abervaliom. The sirengihs ol these siraepses showed that students couid share ideas, oeprove
grammmar angd vocabulany, make shadents more active, have gnod conperation nmong peers, baild
self-confidence and make stodets happy. However, the srabegies may not give any significam
cffect on the shxdenls” cognitive uhility o writing skalls if maost of the students have the loow abilibye
in maswring English, In addition, o smont siedent would prefer 1o weite iodividaally thag in
o daborads v writing .

Kerwarde: Callalvonnive weiring, FFL olesvrpam, Peer fesdbace

INTRODNCTION

Masternng Enghish is importast for sisbenrts as English woubd pive many
beneficial points for their future coreer workl, In mastering English, there should be four
skills oo be undersiood, thiose are reading, wriring, lstening . and speaking. Writing and
readeng are pan language skills that have te be mastered in acquiring Englesh amd could
be Fipst taoght for the students as they comsidered e passive English skill, However,
there are some challenges Faced by Indonesian educators in teaching writing snd resding
1o EFL students. Mest lidonesian students lave difficolties whes writing w English
hecauise they de not masier comple s praommaticn] straciemes, and they do ool keew how
o write the content | Amyanta, 20067, In additon, some external Factors may influence the
success of writing such s the teachers often teach in a big closs, ond the fime alkotment
is limited 0 explain the material (Arivani, 2006). Meanwhibke, in reading class, there are
some problems siudents have in class, Dhificulty fectors faced by studems divided oo
extemal and mtemal, Intemal factor includes physics, mellectual. and psychokopcal,
While external factors include family and school environmenis (Hidmeati . 200 82). Some
internal factees influence the students” reading comprehension that s generally found by
the reader during reading, namely; difficulty in ondersanding by senences amd texl,
the difficulty that iz cassed by limitad hack prowmd knowded ge, difficulty in using resding
stradegies., asd difTsculny in conceatration (Hedayaos, 2018k,




Meanwhile, teaching writing to Eaglish departmem stadents of Hesyim Asy'ard
Universaty is & challenge, especially in intensive reading and writing coursework. When
sisdents are asked to wrile, they do not know bow o stat. They also lack wdeas. It s
becuuse they do not like to read. Reading habit is very poor in Indonesin, They di ot
have mmy motivation to read books, articles, magaeines, mewspapers. etc, especially in
Englesh lpersture. They do net have any ideas o write. Students are only able to weite
eszanys oF parngraphs sbout their life expericnces, Nevertheless it is very difficult for them
to comstruct writing. These problems become aftentson in writing class. Purthenmaore, the
course s only 2 credits (100 minutea}, it is not cnouglitime o teach. give explanociean,
and review the stodents’ writing prodiscts ope by one because the clas consisted of 28
stdentz and the English lecturer did not hove any assistance wha help her,

Theeretine, one way to solve e problens in weating class is the we of @ waching
aprategy. Many previous sludies had proved that collaborative weati ne 15 effective o ose
in teaching writing, Some =stwdies showed that collabortive writing brought positive
attitudes among ESL learners § Yeramuthe & Shah, 20200, Based on their study, it can be
sesumied that collnbormtive wrting is effective to Facilitale shadents' learning,. Moreover,
collabocative writing could make the class moes lively and moke snsdents comfortabie in
_jl,l-ll:liﬂi-_- 1hi wriqmg e HESY Iffﬂ:l!;,rn, HEEY, Aiher !ﬂl,lll:,' Abyomei] that collabaran ve '.l.1*i[i1|]:
could stimulate students” idens ond netivating their background Enowledee of the fopics
amsigned to devebop writing (Anggreim, Rozimela, & Aawar, 20200 Morcovers.
collaborative writing could make stadents anjoy the activies 1 writing (Murtoslngsih.
21k,

Mot omly collaborative writing bl peer Fesdback was also implementsd i this
stusdy. Many stadies proved that peer feedback gives a lotof bemefite. A stody oy Chani
found that colleborative wiiting can change students' attiudes i mbersction, the quantiy
of lanpuage-related episodes (LREs), snd the quality of engazement insolying the LRE=.
This sty alzo foumd that English-leaming beliefs and experiences, observed valug of
fricnds” suppoa, and group relationships or dynamics wese three miogor factors that shape
ariddenr" amitndes [l'l:I'LIIJ_E,]I. collatwrarive '-Il'l.'il.il'lE (Chen & Yo, 2009, The I-:Il.uJ:,- il priser
revigw im EFL classrooms al Ecusdor University codd give advantapes o studenis”
critical thinking . colluborative wark . and composition guulity (Harotvuonyan & Poveda,
2001). Swidies in Taiwan also stated that peer feedback was effective in leamang English
writing (Lim & Chicn, HXEF, In addiion, the result of peer feedhsck in Torki impdied thot
peck feedback redsced students” anxiery i writing, improved confidence, and writing by
collabaration and kearning together {Yasbbag & Yasibag, 2013} Moreover, a siudy of
collaborative writing showed that collaborative writing wis  more accurate  thim
callaboritive prewrting and no collabomtion (MeDonough, De Vieeschauwer, &
Crawford, 2ME). There are & ket of peevious stedies showed the positive impacis of
cplluborative wiiting and peer feedback in ESL and EFL classoom. According to the
explamation above, therefone the mmplementation of collaboeative writing and peer
fecdbock was used in this study,

The difference and gaps berween thise previous stadies and this @udy are the
students were given the reading text first at the beginning of the activities. Wiere we can
sex iLas an upgrde stralegies w teach collaborative writing 1o the stedents, While in those
previous studies, stidents were nok given reading e, students were nof asked o read the
text. Reading activities wm this study are aoned 1o stimalate students” schemata to create
itkes in writing,




The objective of the study in this researeh i 1o tey 00 fimd ot the steengihs and
wiznknesses of collaborative writing and peer feedback inan EFL ¢lessmoom especially in
Englizh education department students of Hasyam Asy ar University.

REVIEW 0F LITERATURE
Collaborative writing

Cidkahorative writing is one of the Siralegies wed o each writing shere sludens
wirk together in grovups o pairs {Sukiman, 200163, Stedents are msked to make o group
then they nre nsked to write an essay with their friends in o gronp. They have toowork
toppether and share their ideas o prodsce ome Witing Composilion of c3aay,

According 10 Huett & Koch (201 1}, some stralegies in colloborative writing that can be
slapied are s follows:

o (e of two persons @ a group have 1o dake nokes of the e that 15 discussed
tpether, The fanction of this stage s o mske the drafi, revise and compare each
oher ideas,

o Develop an outhne ogether for the essay or compositaon it will be wanmzn

= Wrie the paper or essay ogether, 1 can guarantes that students do nor write anly
one person's idea or multiple ideas. Chocse the best student te be the wealer. Other
stuideriny con give their ke o the witer o ihe woter D sentende,

s Hevise and edit together, This step decides whether the writing product becomes
gonad o niok, In this sctivity students in @ group can change grammar, sentences,
paraprphs, apd ideas,

*  Alter himishing the essoy, psk students to repd their wating produoct oot lond,. This
activity is to make students discuss whether the sentence, parsgraph, or ideas in
iy writing prodsct comsects each ober.

Peer feedhmck

Peir feodback 13 students gave comments and revise thedr friends’ wrting
products, Liw and Hansén [ 2002 cited in Yosubas & Yasubog, 2015) stwted than peer
feedback is students use sources of information and interaction with each odher in such o
way o ke responathility I commenting draft on cach oher o the process of writing.

Peer review fesback has Deen used by the teachers in the first kanguage and
sepomd langunge conniriss to tewch writing (Lin & Chien, 209, The researchers who
study pecr feodbock abso had found that peer feedback has a kot of benefits in leaming
writing.

Reading

Reading was applicd in this study as the first sctivity, The rescarcher applicd
repding becaese reading can give students backgmound knowledpe to creqte the story in
thear writing aind con impeove vocabubory (Herwisna, 302 1. Vocabulbory siwd weiting have
a sirong correlation (Herwiana, 20210, Reading can swiomatically merease stmden)s”
shility an wnting snd speaking becouse they scquire wocnbulary through it (Melson,
Michal, & Peefens, MHS cited in Duff, Tomblin & Catss, 255, Reading text can give




prospects for improvensenl i vocobulary scgaisiion (Duff et al., 20050, The asst
common practice in o Rewling clissromm @8 resding and discussing 4 padicular pressape
in detail. The siodents are to identafy the mane idea of the ex, find the details about the
text, understnnd the text strecture, and scrotinize the meming of the words in context as
well a5 gess the unknown vocabulary, to find the reféfents, etc. This is in line with what
{Hidayaini, 20bi8a) @ (Ng, Henandya, & Chong, 20009} defme intensive reading a8 reading
carefully, Teachers mostly focus on all the skills and stralegies required to wnslerstand a
text. They will give close guidance in discussing the text to ensure the students sccurtely
compechend the texi. Thes appeoach directly helps leamers o develop their reading skills
and comprehension, Morcover, infensive reading ks sl resling or passige reading ., In this
reading, the leqrner reads the text to pet knowledge or analysis. The poal of this resding
istorrend shorter text. Leammers sead the book to acguire Enowlede &= the Kind of intensave
reading . Intensive reading woukd provide abasis forexplaning diffecultie n the structire
andl of extending knowledge and vocabalary and idioms. It would also provide materal
for developing greater control of the language o speech amd writing

METHOD
Kescarch design

This rescarch wed the qualitative research method. “ Cualitative reseasch is
done by snalyeing the wonds than numbers and by repoming b-degeh views of the people
who have been studied. .. Qualizan ve research is 3 stady whsch Tries 1o find the what, how,
when, ond where of an event or on action te define its meaning, perceptions and
definitions, characteristics, metaphors, codes, and explanations™ { Angrosing in Latief,
k3,

A gualitative study design was implemented 25 8 way to amlyze the studenis”
percepione und creating idess thot are used to merense the edocational program (Hande,
20041, The rescarcher used obsarvation amd interviews on colbectmge the dsa. The
imerview was deliveral mwice, Firdly, e researcher usasd open-emded guestions in
written form on o peece of paper focallect and record the data so thai there woold be no
missing poink. 0 was destributed o cach sosdent o that class, Afrer that, the sscarcher
codicuctzd an informal interview with the sudents o fodkaw upon the unclear aswer li
el more explination and some clantcstion in the ehservation section o thet the data
could be drawn deeply,

The strategy wos conducted in four meetings, The observations were done Four
tiees 1 give & mwre comprehersive depiction of the attitude amd location of what was
ehserved, Within the ohservation, each topic of resding wis given level by level starting
from the epsiest level of reading 1o encoumnge students o conduct colinborative writing,
L the fiest mecting, the inensive readimg was given within easy kevel wpse of meading so
that the sislents ki o tedo the collabomine swriling through intemsive rL-:ﬂirlE.'I'I:le
sepomid Bl the fowth observabhen was dome throogh the following plot, The
implementation of the sinmegy was conduceed when the stadents were anending the
subject of intensive conrse 2 (reading amd wnting ). Twenty-eight snxlents were atending
intensive course 2 in that class and all of them wene asked to join the strategy, There was
no need weoask permission w implement the strategy because the researcher wughe this
subject, In this study, the researcher as a lecturer who conducted collaborative wnting
aitd pest feedback i an inbensive course 2 class, and she was belped by the other keciuee
ax an alserver,




Collaborsteve writing and peer fecdback wese comducted o somss steps, The firs
step wis resling. The purpose of reading & e lirst step was gimed e give hackaround
knowiedge to the students and bearn new vocabulary. As the sisdents” level of English
was intermicdiote and beginner, therefore, the et wos chosen based on the studenis”
comprehension level of English so the topics and vocpbulary were simple. There were
Four reading texts with different topics that were given o the students, The topics of the
texts were Iving, kosing something, computer games, and Fairy tale, In this step, the
stndents had tooread the text, answered the questions, stwdied difficult vocsbulary, and
dascussed it with the lecturer i the class.

Alrer that, the stsdents were aked o make groups thinl weee chosin by the kciomer
based om their neademic ability, Ench group consisted of four students, They were nsked
o write dm argunsent OF apEiion OF expericoce of & short Story related o the topic of the
texi that bad been read before. In this step, the sodents had o collaborace Witk ther
fmends in the proup, they shared their ideo, wrade, discussed, edited, and evised their
writing proghect,

The next step was poer fesdback . Atter they finished writing then they were asked
o gave their wrting peoduct o cther groups, They bad o give a review of the others”
writing produces, They besd e read carefully, sl checked i there were any mistakes in
grimmmur, panciuation ., ond spelling, After they finished giving review feedbock, they had
tor give it back 1o their fricnds.

I the Last steps. he stodems’ weating products wene submiited G the Seciurer. The
lecturer gave o seore ond review the students’ waiting produst

Participants

Theere were 28 stwdents which consisted of 5 Thaland stedents and 23 Indosesian
stisdents whe participated o this study, They were five male stdeats and twenty-theee
temale swdents, Their age oround [E- 20 yeors old, The poricipants were second-
semester students ar the English education depariment of Hasyim Asyari University in
Jombang, East Java. They were in the inteemedizte level proficiency of Englesh, while
Thodlund students were ot beginner level, The students were attending mtensive course 2
{writing and reading ). Infdoing the strategy the stadents were divided into some groups.
The groups were chasen based on the students” acndemic reports in mustening English. A
group comsisted of two stsdeats wls have bow ability amd two sudents who have high
ability in English. But there was an exception for the groups which was comsisted of
Thailand students, A growp conssted ab only one Thailand student and three Indonesinn
stidents. The exception wies miale because Thailad students were al the beginmer level.

Heseurch Dimtriments

As this study used a qualitative approach, therefore observalion and islerysew
e e as instroments tocollect the dsga, The observation was done in the class during
the implementation of collaborative writing and peer feedback . While the inberviea ans
in 1he foarm of a paper of apen-ended quedtions conssted of five gquestions. The questions
inehmde; “What is vour opinion reganding the implementsion of oolliborstive witing and
peer feedback’™, “What are vour difficuliies m doing this sirategy?”, “What is the
wdvantages of this strategy™™, “What is the weakness of this strategy ™™, "% you think
collaborative writing and peer feedback can improve vour writing ability™”. The second




intervicw was delivered fa the informal siteation by phone oF face wo Face o et ows
enplamtion if there were some wislear answers.

Data collection procedure

The observation was done during the implementation of collaborgive writing and
peer fecdback in the class. All of the studenss” activities, behaviors, and writing tasks
wizre observed by the rescarcher and put mthe note. The slerview was given o the
stdents in the last meeting afier the unplementation of the strategy. The stratczy was
irmplemented in four meetings, %0 e mterview was distribaied m the Gh meeting. The
interview wis conducted twice, the first infersview was in the form of paper. ond the
sevond merview wis condweted by phone or face o face in the infirmal silustion
followed up the unclear explanation from the sialents’ answess,

Data analysis

In annlvang the datn from the observation. The msearcher checked the note ond
described it qualitatively . The dato from the interview wers analyeed then it was describesd
qualiatively . Afier that. the researcher anal yzed and sumosed up the resulis ad descnbed
them

FINDIMNGS AND DISCUSSHMN

Findings

Based on the findings, the strengths of collaborative writing and peer feadback
in an EFL classroom wre coriching ideds amproving gramossr, mngeaving vocabulary,
alipdenls can be more setive., eneaging oo codqreing, butlding conlsdence , and make
huppy,

Enrlching ideas

Cidiaborative wnting cin mike siudents work logether ad share ideas m thesr
group, In kearning writing, stedents sxid that when they were asked to write an essiry. they
did not know what kind of the main idea should they write | 50 in collnborative writing,
they could share ideas and discussed it with their friends. The siudenis stated in the
inferview ns follows,

Excerp 1

“We get mnany ddeoy trowglh collabarative weiting”,

Excenm 2

“f oo get mow views and Tadeas,

Most of the students agre: that collaborative wnting can give many ideas, Sharing
ideas may grve benefio and make cooperation so that the y can build the main idea For thes
==

Improving grammar

Mol ol smdents in oo JayETh Imive o good |,:|1|1|'|:|1I.-.'hu|ui-:1|| il gmnurul[u::ll
knowledge, In collaborative writing, chewver stisdents woukd help their fricnds to fix
orammar oopet g better result in wnting products. Students who did not hove snod




grammar would sutoematically feam the corvect structures when thear Faends fixed the
l!g,f&ﬂ.l'|'|.|'I:'|;I!||.';L| mRiakes Gs deem ab the stndedl comment Below,

Emcerpt 3

"Thix miethod i good for me, My Jrieids give pie feealick and covrect my

Franwnar, So 3 can increose ey groammoe gnd vew veceluiory”,

In sddition, in doing peer feedhack. students had fo give feedback to others®
casmys. By this armegy. siudems alse leamed more about grommar when they reviewed
otlers" wrating products,

Improving vocobalary
In eollaborative writing, students belp each other. If sisdents do ne know the
Englesh vocubulary their friends will help them. Clever students can help their fricnds
with vocgbulary | I their friends did not know the meaning of the words in English, those
clewer students belped them by tanslating the woeds in English. There are some
stuterments from the studests
Excerm 4
“collaboration gives mew vocafularies
Excerpt 5
"W are reguired fo find new ocebelary wien ghang Jeedbeck .
Maoreover, in doing peer feedback studenis may get new vocnbulary. Some
stidents mwy mot have ouny Eonglish vecabulories . They may leam it when giving evicws
iy thedr frends’ egeays,

Stndents are more petive

Less active students become more sctive while working ogether with their
fnends. Students bad o give sogpestions and opinions o rescl one goal. By coltaborative
writing and peer feedback, students ore forced to give kices, comments, sugpestions, and
corrections to each other. The students” statements can be seen a5 follows,

Excerpt &

* Throwgh chis stvategy, Toon divecily sow oy argements o apiniens

Excerp T

UWe caur berve meny good wegesiions in cooperathee feerning

Engaging goud conperatbon

Coltaborative writing and peer (eedback imain sisdents nod 1o be an egoist.
Students whe hove high ability in msstering English helped their friends who have the
low ghility im English. They helped each odher in a grongp. They had to learn, write and
descuss topeter oo bulld & good weating peeduct. 5o ey coubd Finish quickly. Swades
staterment can be seen as Follows;

Escenm &

“it can Fevch me wat fo-be selfisk, we ean holp each other when we dow 't kow

FeareTiimgr e we o wenite e vy femaiify




Building confidence

Siudents & ated that peer feedback wnd col laborative wating could build thelr slf-
coifidemes . Itean be seen i the student statsmen as follows;

Excerpl 9

UM e mghe awe confidence Deoguse my frieeds can correc my Bstakes, we

fearn and we comploment the weakness of the sibers”

Students did mog Feel shy when working with their friends. They did not fieel shy
i ask guestions, shore sdeas, and give suggestions o their frnends than w e lecturer.

Happy
Theey felr relax and enjov the writing process. Swdents felt lappy working
together with their friends than writing individually, [t was becase the students (et that
the fmsk was easter to do fogether than do it by one persom, B can be seen in the following
SLALEIMENLS;
Excerpt 10
“This swerhred phvex fur amd enfoy ociivites ™
Excerpt 11
“These sivalegies onn Feduce tervos beogse s mends will halp e ™,
Excerpt 12
Ui e make sy begrppy besanse we share the story oo whee we do the faoek .
Theowe statemens show thee the strsegy give o positive impact oo the students”
pavchological spect . Collaborative writing znd peer feedback can make students Iappy .
redice pervoiisly . give fun, aod engoyable scivities,

The wmplementation of collaborative writing and peer feedbeck in o EFL
elassroom may hove some wesknesses, There o some prints regording the weaknesses
of the strategics which con be seen ps Tollows;

Misunderstanding

Collabprative writing also brings misunderstinding ameng students in & growp,
Some soudents did nog understand their friends’ ideas. Sudents were difficuli 10 combine
ome s idea and odhers. As seen from the sudents” saiements belos

Encerpd 13

Sy fitends dio not pederstand ahad e idea ™

Exeerpt 14

“i i difficalt for ome fooser wp the topic because Seeve are mary flvas and

armenrs

Excerpt 15

“F herve afificandler weiling in the growp when we bove different fdens

In addimon, based ot ohaervaton during the process of collabaratse wriling
and peer feedbock in the closs, some stixlents alse did nof umderstand the task given by
the Becwrer, It owas because the stdents never have esperience in conducting
collabovative writing and peer feedback before.




Cannot identily complex grammatical struciures

Sdents also have soane complaims becsuse they hove difficalties in comlucting
this steategy, especeally when giviag peer feedback, especially in graswmar. Studenis
difficultics con be scenin the stotements below;

Excerpi 16

1 e 't ke wlregher nee review feedback by correct or mot when § give the review

for may s " sk

Excerpd 17

U fund ke @ Widke grammar™.

Students whe did malmaster grmmmar well couli ot give @ revies of their friends’
written tusks, They just god o linle explanation sboot the mistakes from their friends, They
aded mot Kaow whether their feedback 1= sight or wirong becavse sonse students bad limiced
prammr knowladge.

Individualiz=m

Some shudents oould not give their opinion becanss one shedent wanted o de it
by berhimsclf. Wioaking with a differen characier to reach one goal is semewhat barde
than warking sedivadually, Based on the anterveew | the seart student felt that be ked 1o
write slome than doing collabomative writing., As b sand in the staemen below,

Excerpt 18

T ik s smaregy s peifeer govnd noe Bend, we aciually can impeove wading by

reading Eaplish rovels aad praceice i fedbviduadly, T feed Wt | con write faster

il hatisr Hhan LT cvrllatermiively ~,

Only one student said that e liked writing individually, This steden s o pood
scadernic report of English amoeng others and has Bigh self-confidence.

Passive students do not contribute a lot
Throwgh the observation in the class during the implemeniaion of collabortive
writing aind peer feedback. It found thar alear studeats would be less creative. Some
stdents wene passive and did pot participte in doing the Bsk. 11 can be seen in the
student=" statements 4= follows;
Excerpt 19
“F el shy beconeve Faan 't wdersiond prewnneaer S oo s aed she 8 me
SEgestion i wrem
Shy students could not express their ideos’ opinions because they were aftmid af
miking mistakes. This problem happencd only for stwlenis who have low English
mastery. These kinds of students did aot bave any ideas @ share, no grammar knowledge.,
and lack of vocabulary, That was why they just kept silest while their inends working, It
supported by other statements helow;
Excerpt X0
“There are smee off v owhie heve the Tow aliline in masering Eeelish aed they
Jeel sl fo express teir apinion ™.
Excempt 21
UWIe we are i oy fBarintive wniling: . sumefimey oo of g o aare oo el haee
iy s, o shedde ayeally funt boeps sifen
Ewcerpt 22




“Eometbrees 3 iy difffendt fo ddeowhen theve are ondy @ few shndenty nde are aueiive

in divenseion ™,

Excerpt 13

it e Bad for the irtrovert studens, especially for Thailaed sirdens becanse we

are oy amd we oan T oo I and we st Keep sileni™

In thes case, Thailasd stedentd wene in tee boguuer lovel of English proficiency.
ang they were imtroverts therefore they jest kept silent. In addition, studems who have
low Enplish proficiency did not contnbute 5 ot modoing the sk,

Studdents cannal wrile freely

Som shedenls could not write all that they wonted becouse they had to share it
wath adhers, They could mot write freely by themselves. The students’ statements can be
sy helow

Excerpt 24

“F eannas wedre freely wink afl of my ddfeas "

Excerps 25

“Reanesimes P oet et Jcmtien to share my opinten becaase 8 will e sblpped v my

_,'j'.l'r'n.:.l'.'. Y

They cannot practice wniting with their kdea because they have to work tegether
in weitiitg one cssay. In collabosative weiting . stsdents hod o reach one goal to wiibe one
writiag prodiser. %o they feltihat they could not wale based oa thee ideas. This Hmiacion
made students respect others” idess and eliminate their kees,

Digeus=ions

While many studies showed many ndvaniages and safisfying results, this research
showed that there weee some difficulties m cosduciing the strategics. Imphomenting
collbewarivie witing smd peer Teedback was no easy os it was thought, especially for
EFL students whose Enplish comprehension was not good encugh. Even though there are
somee diffeuli@s w conducring collaborative writing and peer feodback, there are many
stdents =aid that colluborative writing & o goosd siralegy o creale o betler wiating
product.

There are many strengihs of collaborative writing, Stsdents can have many ideas
amd mew experiences by collecting their fricnds’ ideas. [t can help students to create kdens
and content in their weiting produet {Angeraim , Foginela £ Anwar, 20200 Colbnborativi
writing and peer feedback alae can improve sudents” vecabulary and grammae, 11 can be
swid that the stratepy pive & posifive iImpact on students” copnitive shility inowriting, It
can lelp studeats i crcanng ideas w0 develbop better writing, inproving grammar and
vocabu lary (Hanatah, 2005).

Moreover, collabormtive writing ean build good teamwork , Stedents become miore
active im the process of learning writing than writing individuslly. They can help cach
ofher in o group, Students who have a kigh level of English mastery can belp dese wha
hove difficubtics in writing English, They worked topether to write 2 good cssay by
engaging in goml cooperation.

Another positive impac that con be seen in these strufegies is that studems are
happy and enjoy the process of teaching and leamiag in weinng class. They do aot feel
shy. They feel relax when doing the sk because they waork with their Triemds. 11 is
supported with the research resuli that stated collnborative writing could build students”
selfconfidence o wrting English (Anggraini, Rozimela & Anwar. 0200 and poeei




feedback could decrcase students’ anxiety and growih studenis’ confidence in writing
{Wasubas & Yastubag, X 5),

Bazides the strengths mentioned above, there ane some weaknesses in cosducting
collaborative writing wnd peer fecdback, When they share sdens in o group. their Friends
dio not understand her'his ideas. Bvery stmudent in a group has different idess and opimions
s (108 difficult to combine the sdeas . The past research snady also faced the same problem,
stdents were debating, wrapped, and mized up whit they wanted oownte i developing
idems (Hanifah, 2000 8,

The lack of grammar is the sowrce of siudents difficulty in doing peer foedback.
Theey camned grve & masiminm review of thedr frends’ essys Becanse of lmited prmnser
knowledge (Hamitoh, 2018), Peer feedbuck cannot give wosipnificant impact on the
students wrting skalls. They sl need feedback Froun the keetorer.

lostead of '.l.-:"l.rI-'.I:Ilg mge[h:-r. there a5 mdividossssim an oaliabasative 'n.'.':|'i1||I|_J;. A
smarter student is better toownite alone mstend of witing tegeiber with their friends, Some
stusdents in o group fieel that they do ot have a high level of English mastery so they
deperd on the tusk of smart sudents. Students with a low level of English mastery will
count the task on smart siudents (Honifah. 2018},

Crdkaborative writing and peer feedback do nor give ot of adviniages o passive
students, These sirsfepgies are not suitoble for students who have o low level of English
proficiency. These strategics will run well for deme who have o high level of Eaglish
prediciency. Collaborative writing and peer feedbock will have different results with
ditferent participants, However, past reseorch thot stated collabomtive writing showed to
have a significant effect on EFL studens writing skills (Amgoraini, Bozimela, & Anwar,
20 15w compleiely e,

Coftaborative writing forces students to hove ose topic to wrile one wriking
product. This limitation eliminates students’ ideas. They have to write with their friends”
apreement and suggestions of the idea. 5o they canmot wiite based on ene’s idea

CONCLUSION AND SUGGESTION
Corclusion

It cin be concluded thnt the implementation of collaborative writing and peer
feedback in an EFL classeoom have sirengths and weaknesses, Even though there are
some wenknesses, these strtegies hove many slvantages, Mamy students give positive
feedback 1o the implementation of collabomive writing and peer feedback, While some
stdents give negative foedback to these strategios. These siratepios can collect studenis”
ieins by sharing, improve prammar and vocabekary, make smdenrs more aclive, have
pood conperalion among peers, build self-confidence and make sudess happy.

Smagestlon

These sirategios are suggested © reduce boredom and ger differem experiences in
writing class. In adidition, the implementation of collaborstive writing amd peer feedback
shoukd ke guided by the lecturer considering that EFL students do not have high ahility
in mastering English especially comples grammatical stuctures, These steategies may
not give any sgnificant effect on the studenis" cognitive abality i werbing skills if puest
of the stsdents have s bow level of Englizh preficiency,
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